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2018 STATUS REPORT ON 
QUALITY ASSURANCE 

IN MOROCCAN HIGHER EDUCATION 
 
 

I. Background information  

Over the past two decades, the higher education system in Morocco has undergone a series 

of reforms aimed at improving its internal and external performance. However, it has faced 

several challenges that have hindered its efforts to effectively achieve its objective. Indeed, 

as the system has seen a sharp increase in student enrolment over recent years, balancing 

the courses offered by universities with labour market requirements, as well as improving 

the graduate employment rate, have also been a major concern, not to mention aligning 

national degrees and qualifications with international standards to improve their visibility. 

Aware that quality assurance is an important issue for the development of the higher 

education system, Morocco has worked towards establishing an effective QA system. Since 

the 2000 reform, it has taken a number of steps forward by creating several regulatory 

bodies, raising awareness among the various actors involved, conducting several training and 

institutional evaluation exercises, and so on. In 2014, the National Agency for the Evaluation 

and Quality Assurance of Higher Education and Scientific Research (ANEAQ) was created. 

Moreover, since the 2000s, several national and international projects have helped 

strengthen the spirit of Quality Assurance, such as the following in particular: 
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Project Project objectives 

Tempus Project: Evaluation of 
Quality in Higher Education in the 
MEDA Region 
Project ID: JEP/30092-2002 

Establish or strengthen national systems and/or 
regional networks for quality evaluation in HE 
based on the pilot evaluation of courses for 
engineers 

 
 

 
Tempus Project: Institutional 
evaluation of Mohammed V 
University 
(Project ID: UM_JEP-32146-2004) 
2005-2007 

▪ Conduct the institutional evaluation in two 
phases, internal and external, covering the 
university's core functions: teaching, research, 
governance and management; 
▪ Develop internal quality assurance mechanisms, 

in particular to support implementing the reform 
and introducing the LMD system; 
▪ Contribute, through this pilot evaluation, to the 

development of the evaluation system in 
Moroccan higher education. 

 

 
Tempus Project: University 
Management by Quality (MUQ) 
No. UM JEP – 33076-2005 

2007-2010 

▪ Establish a quality approach within the 
university's administrative structures, through 
the establishment of a Quality Management 
System (QMS) certified compliant to the ISO 
9001-2000 standard 
▪ Ensure awareness and dissemination of the QMS 

to all Moroccan universities 
▪ Ensure training for quality managers 

by Moroccan universities 

Tempus Project, Enhancement Quality 
assurance System at Moroccan 
universities (EQUALISM) 
2005-2006 

 

Strengthen the skills of Moroccan universities in the 
area of accreditation and quality 

 

Tempus Project: Training in 
external evaluation in 
Morocco (FOReval) 
2005-2006 

Develop the human resources required to 
implement the new regulatory measures 
concerning the evaluation and accreditation of 
higher education programmes and institutions in 
Morocco 

Tempus Project: Quality Assurance 
and Accreditation in Moroccan 
Universities, (AQAUM). 
Project ID: UM_JEP-34005-2006 

▪ Establish quality assurance in Moroccan 
universities; 
▪ Develop QA tools; 
▪ Create an inter-university network/work group. 
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Tempus Project: Reinforcement of 
Internal Quality Assurance in 
Mediterranean Universities 
(AqiUmed) 
2010-2013 

 

The project's specific objective is to set up an 
internal evaluation process at ten universities in 
Algeria, Morocco and Tunisia. 

 
 

 
Tempus Project: Strengthening 
skills in institutional evaluation 
(RECET) 
No. 544528-TEMPUS-1- 
2013_1_MA_TEMPUS_JPGR, 
2013-2016 

Strengthen skills in Institutional Evaluation 
Equip higher education institutions 

- with guidelines for Quality Assurance in 
Higher Education; 

- a skills framework; 
- a training manual for experts; 
- a database of trained and certified experts; 

Institutionalise the functional QA system at all 
Moroccan universities; 
Conduct an institutional evaluation of the 
universities. 

 
Tempus Project: Quality in Higher 
Agricultural Education in the 
Mediterranean Area (QESAMED) 
2014-2017 

Strengthen the adaptation capabilities of higher 
and vocational education systems in Algeria, 
Lebanon, Morocco and Tunisia with respect to the 
agricultural sector, improving their agricultural 
curricula by incorporating quality and metrological 
processes. 

 
 

Institutional Twinning Project 
within the framework of 
Morocco-EU cooperation 

2015-2016 

Carry out institutional twinning between Morocco 
and the European Union, especially Spain and 
France, within different sectors and primarily in 
higher education quality assurance and the National 
Research System (SNR) for integration into the 
European Research Area (ERA) 

Technical Assistance Project within 
the framework of Morocco-EU 
Cooperation (RSAII) 
2016/2017 

Ensure support for implementing the national 
agency for the evaluation and quality assurance of 
higher education and scientific research 

Erasmus+ Project: Quality in higher 
education about renewable energies 
in North and West Africa (AFREQEN) 
2016-2017 

aims to build the capacities of universities in West 
Africa and the Maghreb, improving their curricula in 
the renewable energy sector by incorporating 
quality and metrological processes. 

HAQAA Initiative: Harmonisation of 
African Higher Education Quality 
Assurance and Accreditation 2015-
2018 

Support the development of a harmonised 
accreditation and quality assurance system at the 
institutional, national, regional and Pan-African 
continental levels 

 



Page 6 of 36 
 

There are various other projects worth noting, which are the result of partnerships with 

several organisations, including: British Council, World Bank, African Development Bank, 

Agence Universitaire de la Francophonie, UNESCO and more. 

In keeping with these actions, the Erasmus+ project ‘Enhancing Quality Assurance 

Management in Morocco /EQuAM-M’ was launched and set its overall objective as offering 

to support Morocco in the development of an effective and efficient quality assurance 

system specifically adapted to the Moroccan context. 

The specific objectives of the project are to prepare the following: 
 

i) a roadmap for the development of a Quality Assurance system; 

ii) a white paper whose aim is to inform key stakeholders in Morocco on the 

progressive implementation of the new QA system; 

iii) a shared toolkit that responds to the requirements of Internal and External QA in 

Morocco; 

iv) guidelines on best practice for Quality Assurance management in Moroccan 

universities and the ANEAQ. 

Before starting the project's various activities aimed at achieving the objectives set, the 

project has planned to make an assessment of Quality Assurance in Moroccan higher 

education. This assessment should make it possible to better identify governance issues, 

compare practices, formulate questions and serve as a basis for preparing a roadmap to 

establish and improve Quality Assurance in Moroccan higher education. 

It is in this context that, after the project launch meeting held in Madrid from 7-9 March 

2018, a draft questionnaire prepared by ANEAQ was discussed at a meeting held on 10 April 

2018 at the ANEAQ headquarters in Rabat by a committee of representatives from 

MENFPESRS, ANEAQ, UAE, UM5, UIT and UHP and finalised after several discussions. The 

validated draft questionnaire was sent to the Moroccan partners on 23 April 2018. 

During the round table discussion held at the UCA Marrakesh on 10-11 May 2018, the 

summary of responses to the questionnaire prepared by the UAE was presented and led to 

some amendments being made to the questionnaire. The Moroccan partner universities 

were notified of these changes in order to complete the required information. 

The summary of responses was prepared by the UAE and presented at the second round 

table discussion, which was held in Agadir on 25-26 June 2018. 

A drafting committee was charged with drafting the summary report on the assessment of 
Quality Assurance in Moroccan partner universities. This committee was composed of 
representatives from ANEAQ, USMBA, UM5, UAE and UIZ. 
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In this report, the results of the above-mentioned survey will be presented, the objective of 
which is to make an assessment of Quality Assurance in Moroccan universities for the 
2017/2018 academic year. 

 

II. The survey:  

The working approach adopted for the survey was to conduct the questionnaire in the 

relevant departments within the presidencies of the partner universities under the 

coordination of a Vice President. 

The questionnaire is structured around seven key areas translated into 46 items (see 

attached questionnaire): 

I. IDENTIFICATION OF THE UNIVERSITY (4 ITEMS) 

II. GOVERNANCE (5 ITEMS) 

III. COURSES OFFERED (3 ITEMS) 

IV. STUDENT LIFE (2 ITEMS) 

V. RESEARCH (3 ITEMS) 

VI. COOPERATION (2 ITEMS) 

VII. QUALITY ASSURANCE (27 ITEMS) 
 

The Universities, forming part of the consortium, which participated in the survey are as follows: 
 

1. ABDELMALEK ESSAADI UNIVERSITY - UAE TETOUAN 

2. IBN ZOHR UNIVERSITY - UIZ AGADIR 

3. HASSAN PREMIER UNIVERSITY - UH1 SETTAT 

4. UNIVERSITY OF HASSAN II - UH2 CASABLANCA 

5. MOHAMMED V UNIVERSITY - UM5 RABAT 

6. IBN TOFAIL UNIVERSITY - UTI KENITRA 

7. SIDI MOHAMED BEN ABDELLAH UNIVERSITY - USMBA FES 

8. UNIVERSITY OF MOULAY ISMAIL - UMI MEKNES 

9. CADI AYYAD UNIVERSITY - UCA MARRAKESH 

10. UNIVERSITE MUNDIAPOLIS - CASABLANCA 

 

 

III. Survey results:  

The statistical processing of data, performed by the UAE, made it possible to draw a brief 
overview of the universities participating in the survey and reveal some common 
characteristics and several differences. However, the Université Mundiapolis represents a 
special case in terms of its size, resources and objectives. 

In the following, we will repeat the parts of the questionnaire one by one, reporting the 
results and conclusions. 
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  I- IDENTIFICATION OF THE UNIVERSITY  
 

In this section, the specificities of the sample surveyed are presented by giving an overview 

of the participating academic institutions. 

The sample consists of nine public universities and one private university. Data collection 
concerned the size of these universities: 

1. Number of institutions: components making up the university, 

2. Human resources: number of teaching, administrative and technical staff 
3. Capacity: number of physical locations and occupancy rate of the facilities 

 

1. Number of institutions:  

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Fig 1: Number of institutions by university 
 

2. Human resources:  
 

➢ Number of teaching and administrative staff: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Fig 2: Teaching and administrative staff by university 



Page 9 of 36 
 

➢ Teacher-student and administrative support ratio 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Fig 3: Teacher-student and administrative support ratio 

 

 

3. Accommodation capacity:  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Fig 4: Occupancy rate of teaching facilities 
 

From the responses of the various universities, we see that, with their size, we can 
distinguish three categories of institutions: 

• Large universities with more than 12 institutions, spread over several cities and a 
total student population exceeding 80,000; 
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II - GOVERNANCE 

▪ Medium-sized universities with a number of institutions between eight and 12 and a 
total student population ranging from 50,000 to 80,000; 

▪ Smaller universities with less than eight more or less centralised institutions and a 
student population under 50,000; 

 
The common features between all public universities are as follows: 

▪ an over-occupancy of the facilities that is reflected in an average occupancy rate 
exceeding 165%; 

▪ a teacher-student and administrative support ratio that is too low compared to 
international standards; 

▪ a significant increase in the percentage of female students over the past decade. This 
rate exceeds 50% in some universities. The percentage of female teaching and 
administrative staff remains lower, at around 30% among teachers and 45% among 
administrative staff. 

 

The gap with the private university is significant in terms of student enrolment, teacher-
student and support ratios and accommodation capacity. 

 

 

 

In terms of governance, the survey focused on the following questions: 
1. Does the university have a functional organisation chart? 
2. Does the university have an information system? 
3. Does the university have a specific policy for the communication and 

dissemination of information? 
4. Does the university have a specific policy for people with special needs? 
5. Does the university participate in civic events? 

 
 

The results of the study confirmed, on the whole, the similarities in governance practices 
within Moroccan universities: 
▪ Universities have an organisation chart (not approved by the University Council for 

five out of nine universities) and in most cases the chart is not functional.  The project 
proposed by the Ministry a few years ago has yet to be finalised; 

 

▪ Universities have computer systems and business applications (websites, school 
management, human resources management, documentary resource management, 
financial management, virtual learning, exams, etc.). On the other hand, there is an 
almost widespread absence of integrated information systems and decision-making 
support systems (Reporting, Data warehouse, indicators, etc.); 

 
▪ In general, the communications policy remains informal. Different types of bodies are 

responsible (unit, department, project coordinators, etc.). However, all universities 
are making a major effort in terms of communications, in different forms: 
✓ A visual identity of the university; 
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✓ An institutional website of the University and institutions, maintaining overall 
consistency and complementarity; 

✓ Information campaigns (enrolment, exams, open days, forums, etc.) ; 
✓ Conferences and press releases; 
✓ Newsletters, magazines or journals published by the University and institutions; 
✓ Social media (Facebook, Twitter...) ; 
✓ Academic emails, assigned to all components of the university; 
✓ Displays within the University and institutions; 
✓ Communications media, flyers, posters, roll-ups, leaflets, guides... 

 
▪ Universities are generally involved in the Ministry's strategy for people with special 

needs. Actions are being taken in this area, especially in terms of: 

➢ Accessibility; 
➢ Rooms equipped to accommodate visually impaired or blind students, the 

provision of materials in Braille, of software and applications for the blind; 
➢ Support, writing assistance during exams, employability assistance, clubs, etc. 

➢ Disability research awards,  
➢ etc. 

 

The Tempus project RUMI, ‘Network of Moroccan Universities for Inclusive 
Education’ has contributed to the introduction of a strategy for inclusion and equal 
opportunities, within the nine Moroccan partner universities, in the Moroccan 
education system and in Moroccan society in general as well as the creation and 
institutionalisation of the Network of Moroccan Universities for Inclusive Education 
(RUMI). To ensure the project's sustainability, an association called 
‘IDMAJ’ has been created and its members appointed by the presidents of the Universities. 

In addition, UM5 is a partner in the ERASMUS PACES project: Progression of 
Accessibility Centres in Higher Education for Students with disabilities in North Africa. 
Another example is the involvement of UH2 University in a Tempus project called, 
‘University of the Maghreb: inclusive teaching (UMEI)’, which has made it possible to 
establish a Support, Awareness, Support and Mediation Unit (CASAM). 

 
▪ Universities are strongly involved in the life of their city and region. Different actions 

and activities were mentioned, with some examples below: 
➢ Organisation of medical campaigns: awareness raising, blood donation, mobile 

medical units in the surrounding countryside and villages, vaccinations, 
organisation of anti-smoking information and awareness days, as well as for AIDS, 
contagious diseases, cancer, etc.; 

➢ Charity work; 
➢ Legal advice to promote simple and free legal access for citizens (e.g. the law 

clinic set up at the Mohammed V University Agdal Faculty of Economic and Social 
Legal Sciences); 

➢ Foundations, civic networks, clubs and associations strongly involved in civic and 
citizen-oriented activities; 

➢ Actions for the environment, awareness-raising, tree planting, support for 
charities and organisations, etc.; 
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➢ Participation in citizen-oriented projects dealing with gender equality and equal 
opportunities; 

➢ Courses and support for the benefit of civil society; 
➢ Organisation of sports activities; 
➢ Courses for local volunteer first aiders; 
➢ Organisation of events to increase the openness and accessibility of science: the 

Marrakesh forums, science week, ...; 
➢ The ‘UCA Socially Responsible’ initiative 
➢ ... 

 

 

  III- COURSES OFFERED  
 

In this section, we present the results of the survey on the courses offered component 
proposed by the various universities that took part in the survey: 

1. Initial courses offered 
2. Does the university offer continuing education courses? 
3. Do continuing education courses lead to a degree accredited by the 

university council? 
 

1. Initial courses offered:  
 

From the responses, it can be observed that Moroccan universities offer a wide and varied 
range of courses, covering all fields of study. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Fig 5: Initial courses offered 2017/2018 
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2. Continuing courses offered leading to a degree:  

 
 
 
 
 
 
 
 
 
 
 
 
 

 
Fig 6: Continuing courses offered leading to a degree 2017/2018 

 

 
However, as regards continuing education courses that lead to a degree (UD:  University 
degree), there is a large difference between the institutions surveyed, which shows more or 
less significant interest in these courses (from a maximum of 199 UD study programmes to a 
minimum of only three). 
The accreditation processes for these UDs are generally similar but not uniform. Validation is 
carried out by the University Council or by the Academic Affairs Committee. 

 

There are also problems with the governance of the ‘Continuing education courses’ activity, 
as well as problems of synergy between the Initial and Continuing Education Courses activity. 
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Fig 7: Total student enrolment in 2017/2018 

 
➢ Percentage of females 

  IV- STUDENT LIFE  
 

For this section, questions focus on the scale of student enrolment, the gender approach, 
international openness and campus living conditions: 
1. Student Enrolment 
2. Services that the university offers to students, excluding ONOUSC (body in charge of 

coordinating university student social services)? 
 

1. Student enrolment  
 

➢ Enrolment numbers 
 

Fig 8: Percentage of female students 
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➢ Enrolment of foreign students 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Fig 9: Enrolment of foreign students by university 

 

 
It can be seen that enrolment numbers vary between 35,000 and 120,000 students, which 
poses significant challenges for large universities. 
The percentage of females varies between 47 and 53.8%, which is a very high percentage. 

 
For the section on educational internationalisation, the number of foreign students varies 
between 200 and 2000, which reflects a level of attractiveness that is differentiated from 
partner universities abroad. 

 

2. Services offered to students (excluding ONUSC):  
 

The study showed that the services which universities provide to their students are generally 
identical: 

▪ University orientation and assistance service; 

▪ Library; 

▪ Different centres (E-Learning, languages...); 

▪ Internet access/Wi-Fi connection 

▪ Refreshment areas 

▪ Art and culture workshops: 

▪ Sports facilities; 

▪ Student housing; 

▪ University cafeterias or restaurants; 

▪ Medical and nursing care. 
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  V - SCIENTIFIC RESEARCH  
 

For the section on scientific research, the study focused on the following categories: 
▪ State of research structuring within Moroccan universities (Laboratories, centres, 

research groups or teams, hubs...); 
▪ State of the structuring of CEDOC Doctoral study centres; 
▪ Scientific output (indexed or non-indexed publications); 
▪ Scientific output in terms of thesis defence or publishing of work. 

 

The questions are as follows: 
1. Is there a policy for structuring scientific research? 
2. Scientific research structures 
3. Scientific output for the years 2015- 2016 -2017 

 

 1.   Structuring of scientific research:  

As regards the structuring of scientific research, the study showed that nearly all universities 
have adopted a research structuring policy in order to better adapt it to the requirements of 
scientific excellence and competitiveness. The key pillars in this respect are: 

✓ Identification of scientific research potential 
✓ Alliance of research organisations 
✓ Raising awareness of the importance of research 
✓ Encouraging project development and participation in national and 

international calls for proposals 
✓ Regular evaluation of research structures 
✓ Allocation of financial resources based on the criteria of excellence. 

 

 2. Research structures:  
 

As shown in Table 1, the sizes of structures adopted by universities are not uniform and vary 
from one university to another. This explains the variations between the number of 
laboratories, research teams, which should be interpreted according to the number of 
teachers, and the doctoral students constituting them. 

Table 1: Structuring of scientific research in 2017/2018 
 

 Doctoral 
Study 
Centre 

Research 
hubs 

Research 
centre 

Research 
laboratory 

Research 
team 

Doctoral 
programme 

UAE - Tetouan 5 2 4 40 64 13 

IBZ - Agadir 1 7 - 51 36 17 

UH1 - Settat 2 - 2 48 - 8 

UH 2 - Casa 10 3 10 123 441 53 

UM5 - Rabat 9 12 19 11 22 45 

UIT - Kenitra 3 9 1 53 2 13 

USMBA - Fes 7 11 - 102 354 25 

UMI - Meknes 6 1 2 36 200 19 

UCA - Marrakesh 4 - 6 77 72 21 
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Fig 11: Centres for doctoral studies by university 2017/2018 
 

 3.   Scientific output:  
 

Table 2: Scientific output 
 

University 
Work 

published 

Non-

indexed 

publications 

Non-indexed 

publications 

Theses 

defended 
Patents 

UAE - Tetouan 337 540 578 658 14 

UIZ - Agadir 76 696 464 265 10 

UH1 - Settat 6 500 1000 370 9 

UH2 - Casa 238 4020 684 591 41 

UM5 - Rabat NA 4656 NA 1062 115 

UIT - Kenitra NA 1326 NA 288 12 

USMBA - Fes 59 3269 1076 784 124 

UMI - Meknes 103 1507 NA 112 1 

UCA - Marrakesh 208 2036 NA 363 9 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Fig 12: Publications by university 2015 - 2017 
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Fig 13: Published works and theses defended by university 

 
The responses show that research policies at the universities in the survey differ slightly. 
As for the structuring of research, the majority of participating universities opted for 
research teams composed of at least three teacher-researchers and research laboratories 
composed of at least three research teams, which gives a minimum number of nine 
researchers per laboratory. 

The UM5 has opted for a different structuring method, with research centres, research 
teams made up of at least seven researchers and seven doctoral students, and laboratories 
with at least three teams, which produces larger structures. 

The number of Doctoral Study Centres (DEC) per university also illustrates the differences in 
vision between universities. UIZ has opted for a single centre uniting all disciplines, but there 
are other universities that have opted for a centre specific to a particular discipline. 

There are also a few universities that have shown excellence in the high incidence of 
publications, confirmed by the number of theses defended and number of published works. 
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  VI- COOPERATION AND PARTNERSHIP  
 

Through the items in this section, the study focuses on identifying the relationships that 
universities have with their socio-economic partners and their openness to international 
mobility, within the framework of European projects: 

 

International mobility – ERASMUS framework 
 

Fig 15: ERASMUS mobility – Outgoing stream (2015; 2016; 2017) 
 

 
The responses from participating universities reveal a relatively modest exchange of 
students and staff in the context of incoming and outgoing international mobility. 

Fig 14: ERASMUS mobility – Incoming stream (2015; 2016; 
2017) 

5 3 3 

Students 

Staff 10 3 
0 2 

9 

29 
20 

20 27 
20 

33 

57 56 
80 

60 

40 

20 

0 

81 

153 
160 

140 

120 

100 

Incoming ERASMUS mobility 



Page 20 of 36 
 

  VI- EVALUATION AND QUALITY ASSURANCE  

This section provides an update on the general state of Quality Assurance and evaluation at 
the participating Moroccan universities: 

Is quality assurance a strategic focus in the university's development project? 
▪ All universities answer yes to this question; 
▪ Governance, education and scientific research are the highest priority areas; 
▪ Student life and cooperation are second in terms of priority. 

Prioritisation of the elements implemented for an institutional policy of evaluation 
and quality assurance within the university: 

The universities' priorities for this section are classified as follows: 
▪ The qualification of human resources with regard to QA is the first priority; 
▪ The involvement of organisations is the second priority; 
▪ The budget and the formalisation of procedures in third place; 
▪ The involvement of the university's social partners in fourth place. 

Structuring quality assurance within universities: 
▪ Seven out of nine universities have a QA structure (unit, service, etc.) directly linked 

to the presidency; 
▪ The QA structure is affiliated with the presidency and consists of one or two part-

time administrative staff, plus one or two teachers who are qualified in the field; 
▪ The relationship between the QA structure affiliated with the presidency and the 

institutions is not formalised; 
▪ The missions identified for this structure are as follows: Preparation of procedure 

manuals, REC, QMS, self-assessment, monitoring of CAs, etc. 
 

Self-assessment practices: 
▪ Five out of nine universities state that they have self-assessment procedures based 

on the RECET standard; 
▪ All universities have already had experience in conducting self-assessment through 

their international cooperation projects; 
▪ The self-assessment reports were written, but they were neither disseminated nor 

effectively monitored; 
▪ The challenges recorded: establishing a culture of evaluation, getting structures 

involved, having standards assimilated, resistance to change leading to termination, 
lack of motivation, and so on. 

 

External evaluation practices: 
▪ Seven out of nine universities have already had experience in external evaluation as 

part of their international cooperation projects (either the university or some of its 
components); 

▪ The evaluation reports were not disseminated and action plans for improvement 
were not developed; 

▪ Difficulties encountered: follow-up for improvement measures, experts unfamiliar 
with the Moroccan context, staff's resistance to change, etc. 

▪ Only the UCA received external certification. 
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External evaluation experience 
 

Year Establishment Project/Organisation 

2009-2012 
UM5: Presidency, FLSH, FS, 
FS, FSJES, EMI, ENS, EST, IS, 
IEHL 

Project adopted by the presidency 
of the University – AUF 

2005 Components of the UM5 Agdal Tempus EVAC 

2016 UIZ World Bank 

 

2010 
All UAE institutions 

Priority Solidarity Fund, Support for 
Higher Education Reform 
(FSP-ARESM) 

 

2016 
UH2: Presidency, 
Faculty of Sciences Ain 
Chock 

 

RECET 

 

2016 
 

UMI University 
University positioning map 
(University Governance Screening 
Card – UGSC 2.0) 

2017 UMI University 
African Quality Rating Mechanism 
(Association of African Universities) 

 

2013 
 

UCA University 
AqiUmed (Strengthening internal quality 
assurance in 
Mediterranean universities)/AUF 

2008/2009/ 
2010/2012 

UCA institutions 
MUQ (University Management by 
Quality)/Bureau Veritas Morocco 

 

Experience in quality assurance over the previous three years: 
 

Year Institutions concerned Framework 

2017 
UM5: FSJES Salé; FSJES Souissi; 
FSE; ENSET; IS 

Institutional evaluation in progress 

2016 UM5: EST RECET Project 

2016 UIZ: Presidency; ENSA RECET Project 

2016 USMBA: FST - FMPF RECET Project 

2016 
UH1: All University 
institutions 

RECET Project 

2016 UIT: FLSH, ENSA, ENCG RECET Project 

 
 
2016 

 
 
Ibn Tofail University 

University Governance Positioning 
Map, prepared by the Centre for 
Mediterranean Integration and 
supported by the World 
Bank 

2014 UH1: EST Berrechid (School of 
Technology) 

AUF Project: ‘Support for self-assessment 
in 
Maghreb universities’ 2013-2014 

2016 UCA: FS Semlalia and FST RECET Project 
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2016 
UCA: Centre for Analysis and 
characterisation (CAC) 

QESAMED (Quality in Higher 
Agricultural Education in 
the Mediterranean Area) 

 

2017 
UCA: National Centre for 
Research and Study on Water 
and Energy (CNEREE) 

AFREQEN (Quality in higher education 
about renewable energies in North and 
West Africa) 

 

 

Participants' expectations of the Erasmus+ EQuAM-M project: 
Virtually all universities expressed related expectations, including the following: 
▪ Support institutionalisation and improved restructuring of existing Quality Assurance 

structures, and more clearly defined prerogatives, in order to align them with 
international standards. 

▪ Assist proficiency in self-assessment processes. 
▪ Develop procedures, standards, criteria and best practice guidelines in accordance 

with international standards. 
▪ Develop national QA guidelines. 
▪ Establish a recurrent and comprehensive action plan that covers all aspects of the 

University's missions. 
▪ Build on the experiences and achievements of international projects in the field of 

evaluation and QA. 
▪ Strengthen the skills of human resources in the field of evaluation and Quality 

Assurance through training and practice. 
▪ Share QA best practices from European and national partners. 
▪ Embed quality assurance practices at all levels of the university system. 
▪ Set up rules of procedure for interactions between universities and the ANEAQ 

 

Expectations and roles of the ANEAQ: 
▪ Play a unifying role in quality assurance in Moroccan higher education. 
▪ Assist Moroccan universities in the process of developing harmonised procedures 

and standards that comply with international standards. 
▪ Support Moroccan universities in the operationalisation of reliable quality assurance 

structures that meet international standards. 
▪ Identify training needs and carry out capacity-building actions for universities in the 

field of evaluation and quality assurance. 
▪ Conduct assessment missions within universities. 
▪ Work to embed the culture of evaluation. 
▪ Formalise interactions with the quality departments of academic institutions. 
▪ Align the ANEAQ's requirements and performance levels with international 

standards. 
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  Conclusion  
 

In conclusion, it should be noted that all participating universities have stressed the 
importance of being involved in an effective Quality Assurance process in order to improve 
their governance, and internal and external performance. This QA section represents a 
strategic focus in the development project for all the universities that were surveyed and 
who participated in self-assessment and external evaluation experiments. 

However, apart from a few cases, there is an almost widespread absence of formalised 
mechanisms when it comes to Evaluation, Self-Assessment and Quality Assurance practices 
in general. The structures, which exist in practically all universities, remain embryonic 
structures with a small number of staff and insufficiently defined missions. 

Furthermore, apart from the evaluation-accreditation of initial study programme courses 
and scientific research courses, which follow a well-defined and clear procedure, by 
dedicated bodies (the Ministry, CNRST, CNaCES, ANEAQ, etc.), the initiatives and 
experiments undertaken by all universities remain linked to specific projects (EU, World 
Bank, AUF, ...) and of limited duration. Some universities have carried out institutional 
evaluations or have undergone external audits, including by the Court of Auditors, which 
shows their commitment to this process. 

However, there is no national standard dedicated to evaluation and QA. The majority are 
using standards from European projects such as RECET in particular. 

 

 

From this study, some recommendations have emerged: 
 

▪ Extend the study to all Moroccan universities. 

▪ Consider a national QA standard. 

▪ Develop a roadmap and national action plan for the development and 

implementation of best QA practices in accordance with international standards. 

▪ Promote and strengthen the role of the ANEAQ in the development of evaluation and 

QA. 

▪ Conduct awareness campaigns on QA practices in universities. 

Recommendations 
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Annex 

Questionnaire 

 

University 

April 2018 

Signature of the University President 
 

Place: 
Date: 

Vice President to contact for this questionnaire 
 

Surname and 

first name: 

Occupation: 

E-mail 

address: 

Telephone: 
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Yes No 

 

  IDENTIFICATION OF THE UNIVERSITY  

4. Number of institutions:    

 

5. Human resources 
  

Total workforce 

 

Number of 
females 

Number of 
people with 

special 
needs 

Permanent teachers    

Temporary teachers    

Administrative staff    

Technical staff    

Contract staff    

Others: 
……….……………………………..…………. 

   

6. Accommodation capacity 

Accommodation capacity Occupancy rate 

  

 

 

7. Does the university have a functional organisation chart? 
 

Yes No 

If so, has it been approved by the university council? 
 

Yes No 

8. Does the university have an information system? 
 

Yes No 

If so, specify the professional software: 
 

 

9. Does the university have a specific policy for the communication and 
dissemination of information? 

 

GOVERNANCE 
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11. Does the university participate in civic events? 

If so, please specify them: 

12. Courses offered 

COURSES 

Yes No 

 

If yes, please specify: 

 
 

10. Does the university have a specific policy for people with special 
needs? 

 

If so, specify the concrete actions: 
 

Accessibility 

Adjusted schedule 

Support facilities and equipment 

Others: 

 
 
 

Yes No 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
Degree/Level 

Number of 
study 

programmes 
submitted for 
accreditation 

Number of 
accredited study 

programmes 

Number of 
new 

accredited 
study 

programmes 

Number of 
accredited 

renewal 
study 

programmes 
2-year HE degree     

3-year BA     

5-year 
Postgraduate 
degree 

    

PhD     

Others:     

     

Total     
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Yes No 

 

13. Does the university offer continuing education courses? 
 

If yes, please specify: 
 

 Number of 
study 

programmes 

Number of 
students 

Continuing 
education courses 
leading to degree 

  

Continuing 
education courses 

leading to 
qualifications 

  

 
14. Do continuing education courses lead to a degree accredited by 

the university council? 
 

Yes No 

 

If yes, specify the process for accrediting UDs: 
 
 
 
 
 
 
 
 

 

15. Student Enrolment 
 

Total 
number 

of 
students 

 

Total number 
of female 
students 

Total 
number 

of foreign 
students 

Total number of 
people with special 

needs 

Total number of 
scholarship 

holders 

     

 
  

STUDENT LIFE 
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16. What services does the university offer to students (excluding 
ONOUSC services)? 

 

University orientation and assistance service 

Library 

Art and culture 

Internet access/Wi-Fi connection 

Refreshment areas 

Restaurants 

Care 

Sports facilities 

Student housing 

Others: 
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18. Scientific research 

19. For the last three years ( 2015- 2016 -2017) 

Yes No 

 

Yes No 

 

  SCIENTIFIC RESEARCH  

17. Is there a policy for structuring scientific research? 
 

If yes, please specify the guidelines: 
 
 
 
 
 
 
 
 
 

 
 Number 

Doctoral study centres  

Research hubs  

Research centres  

Research laboratories  

Research team  

Doctoral programmes  

 
 
 
 

 Number 

Published works  

Indexed publications  

Non-indexed publications  

Theses defended  

Patents  

National prizes  

International 
prizes 

 

 
 

  COOPERATION AND PARTNERSHIP  

20. Does the university participate in international mobility 
programmes? 

 

If yes, specify for each programme: 
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Programmes 
Number of Incoming Number of Outgoing 

Students Staff Students Staff 

     

     

     

     

 

21. Relationship between the socio-economic sector and the university: 
 

 Excellent Good Satisfactory Insufficient Poor 

Designing 
curricula (building 
study programs) 

     

Involvement in the 
courses 

     

Work placement for 
students 

     

Graduate employability      

Availability of data 
on degrees and 
employment rates 

     

Scientific research 
projects 

     

 

 

22. Is quality assurance a strategic focus in the university's development 
project? 

 

Yes No 

23. Prioritise the elements implemented for an institutional policy of 
evaluation and quality assurance within the university: 

 

 Priority 
1 

Priority 
2 

Priority 
3 

Priority 
4 

Qualified human resources     

Involvement of university 
structures 

    

Formalisation of work procedures     

Budget     

Involvement of the University's 
social partners (trade unions, 
socio-economic actors, etc.) 

    

EVALUATION AND QUALITY ASSURANCE 
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Yes No 

 

24. According to your institutional quality assurance policy, prioritise 
the following areas: 

 

 Priority 
1 

Priority 
2 

Priority 
3 

Priority 
4 

Governance     

Training     

Student life     

Scientific research     

Cooperation and partnership     

25. Do you have qualified resource persons dedicated to the field of 
evaluation and quality assurance? 

 

Yes No 

If so, have these resource persons received training in this area? 
 

 

Yes No 

If yes, please specify the type of staff trained: 
 

Management 

Teachers 

Administrative staff 

Others: 

Please specify the framework of the training followed: 
 

University strategic programme 

National cooperation programme 

International cooperation programme 

Others: 

 

26. Does the university have an internal quality assurance structure? 
 

If so, please specify the three main tasks assigned to this structure: 
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Material resources dedicated to this structure 

27. Does the university have evaluation and quality assurance 
procedures 

in place? 

If so, are these procedures linked to standards? 

If so, please cite the standard or 
standards: 

Structure affiliated with the presidency of the University 

Institution-specific structure 

Both 

 

 
 

Please also specify how this structure is organised: 
 

Human resources dedicated to this structure 
 Number 

Teacher-researchers  

Administrative staff  

Contracted experts  

 

 

 Available Satisfactory Insufficient 

Dedicated premises 
   

Equipment/Facilities 
   

 
 
 

 
Yes No 

 
 
 

Yes No 

 
 
 
 
 
 
 
 

What are the categories of persons involved in these evaluation and 
quality assurance procedures? 

 

Management 

Teachers 

Administrative staff 

Students 

Graduates 

Socio-economic partners 

1. 

2. 

3. 
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Yes No 

 

Yes No 

 

 
 

28. Has the university ever conducted a self-assessment? 
 

If so, please specify in which context? 
 

University strategic project 

National cooperation project 

International cooperation project 

Other: 

 
List the quality assurance experiments conducted over the previous 
three years: 

 

Year 
Establishments 

concerned 
Projec

t 
   

   

   

 
29. Has the university or institution already prepared self-

assessment reports? 
 

Yes No 

If so, are these reports published and accessible to the general public? 
 

30. Taking the university's experience into account, list the three main 
difficulties encountered when conducting a self-assessment? 

 

Others: 
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32. Have the external evaluation reports been shared with 
the university? 

Are these reports published and accessible to the general 
public? 

33. Taking the university's experience into account, list the three main 
difficulties encountered during an external evaluation? 

34. Has the university (institution) been certified by an 
independent body? 

Yes No 

 

Yes No 

 

31. Has the university already been externally evaluated? 
 

If so, under what framework? 
 

Year Establishment Project/Organisation 

   

   

 
 
 
 

 
Yes No 

 
 
 

Yes No 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

If so, please specify: 
 

Year Body 
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Yes No 

 

35. Has the university already been subject to external audits? 
 

If so, under what framework? And by which body? 
 

Year Framework Body 
   

   

   

   

   

36. Has the university participated in quality assurance cooperation 
projects? 

 

Project title Project framework Duration 

   

   

   

   

37. Main results achieved 
 

Creation of a quality assurance structure 

Preparation of standards 

Training of QA experts 

Self-assessment 

Accreditation 

Others: 
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38. What are your main expectations of the Erasmus+ EQuAM-M project? 
 

 

39. What are your main expectations of the ANEAQ in the context of 
the EQuAM-M project? 


